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Rationale: In its most basic form, continuous improvement is about understanding the current state and formulating a plan to move to the 
desired state. The comprehensive needs assessment is a culmination of an extensive review of multiple sources of data collected over a 
period of time (2-3 years). It is to be conducted annually as an essential part of the continuous improvement process and precedes the 
development of strategic goals (desired state). 

The needs assessment requires synthesis and analysis of multiple sources of data and should reach conclusions about the current state
of the school/district as well as the processes, practices and conditions that contributed to that state. 

The needs assessment provides the framework for all schools to clearly and honestly identify their most critical areas for improvement that 
will be addressed later in the planning process through the development of goals, objectives, strategies and activities. As required by 
Section 1008 of the Every Student Succeeds Act (ESSA), Title I schools must base their program upon a thorough needs 
assessment.

Protocol
Clearly detail the process used for reviewing, analyzing and applying data results. Include names of school/
district councils, leadership teams and shareholder groups involved. How frequently does this planning team 
meet and how are these meetings documented?

The process and procedures used at Bluegrass Middle School for reviewing, analyzing and 
applying data results happen in a variety ways with a variety of individuals. Since the culmination 
of data affects everyone we as a staff look at the totality of our data in reading, math and writing 
since science and social studies are not yet standardized. Through this process we review our 
overall results in those areas with all teachers and then begin to develop a plan of action to 
respond to the lower scores, address ways to improve what is working, and what we can celebrate. 
Additionally, department chairs, SBDM members, and parents are invited to review those plans as 
well as look at the individual departmental data, subset data, and other contributing factors (if any) 
such as teacher turn over or community involvement as mentioned as a goal for the TELL Survey. 
The following teachers are involved at the second phase of data review (specifically) Sarah 
Howard, Teacher; Amanda Rowlett, Teacher; Stephanie Biggs, Teacher; Lisa Owens, Teacher; 
Tracy Arflin, SBDM; David Lowe, Teacher; Sarah Cross, SBDM; Lolita Cartwright, SBDM; John 
Wittenback, Teacher. Once chairs review the data we meet in PLCs and drill down in their area as 
to subsets of data asking questions like - what did they score on MAP compared to KPREP, what 
instructional strategies are working with teacher X, why is this group being more successful, can 
we think outside the box and add more value to GAP group instruction, and what professional 
development could we do to support teachers more. When these discussions happen everything is 
on the table from the master schedule down to the effectiveness of programs we use. We are 
driven to make our school better and better even with the military turn over and the lack of 
readiness students come to us from 5th grade.

ATTACHMENTS
Please be sure to upload the files in the Attachments section at the end of the diagnostic.

Current State
Plainly state the current condition using precise numbers and percentages as revealed by past, current 
and multiple sources of data. These should be based solely on data outcomes. Cite the source of data 
used. 

Example of Current Academic State: 
-32% of non-duplicated gap students scored proficient on KPREP Reading. 
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-We saw a 10% increase among non-duplicated gap students in Reading from 2015 to 2016.
-34%% of our students scored proficient in math compared to the state average of 47%.

Example of Non-Academic Current State:
-Teacher Attendance: Teacher attendance rate was 87% for the 2016 schools year – a decrease from 92% in 
2015.
-The number of behavior referrals has decreased to 198 in 2017 from 276 in 2016. 

-We saw a 9.3% increase among our gap students in the Summative Student Performance Data 
on the KPREP. -The number of behavior referrals has decreased to 1,041 in 16-17 from 1353 in 
15-16. -We had 38.5% of our 8th graders score Proficient/Distinguished on the Writing portion of 
the KPREP which was higher than the district and the state (district = 32.8% and state = 37.2%) -
We received 40.2 points in GAP Novice Reduction in 16-17 versus 20 points in 15-16. -We 
received 39.1 points in GAP Total in 16-17 versus 29.8 points in 15-16.

ATTACHMENTS
Please be sure to upload the files in the Attachments section at the end of the diagnostic.

Priorities/Concerns
Clearly and concisely identify areas of weakness using precise numbers and percentages as revealed by 
the analysis of academic and non-academic data points. 

Example: 68% of students in non-duplicated gap scored below proficiency on KPREP test in reading as 
opposed to just 12% of non-gap learners.

In 2016-2017, the number of P/D in Writing was 37.8 which was tied for 2nd in the district vs in 
2015-2016, the number was 50.6 and we were first in the district. In 2016-2017, the number of P/D 
in Writing was 38 which was tied for 4th in the district vs in 2015-2016, the number was 51.4 and 
we were 2nd in the district. Behavior: African American Students had a 4% increase in referrals 
from 2015-16 to 2016-17.

ATTACHMENTS
Please be sure to upload the files in the Attachments section at the end of the diagnostic.

Trends
Analyzing data trends from the previous two academic years, which academic, cultural and behavioral 
measures remain significant areas for improvement?

-Math continues to be an academic concern when you look at the MAP trend data for the last two 
years as compared to where the school was 3 years ago. There is a slight increase in 7th and 8th 
grade with a drop in 6th grade. -School population of minority students vs teacher minority 
population 42.1% vs 3%(2015-16) and 42.8% vs 15% (2016-17) from the School Report Card -
Behavior: African American Students had a 4% increase in referrals from 2015-16 to 2016-17.

ATTACHMENTS
Please be sure to upload the files in the Attachments section at the end of the diagnostic.

Potential Source of Problem
Which processes, practices or conditions will the school focus its resources and efforts upon in order to 
produce the desired changes? Note that all processes, practices and conditions can be linked to the six 
school improvement strategies outlined below: 

1- Deployment of Standards

http://education.ky.gov/school/csip/Documents/KCWP%201%20DesignandDeployStandards.pdf
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2- Delivery of Instruction
3- Assessment Literacy
4- Review, Analyze and Apply Data Results
5- Design, Align and Deliver Support Processes with Sub-group Focus 
6- Establish a Learning Culture and Environment

There are two areas we feel are areas of concern. The design and deploy standards as well as 
design and deliver assessment literacy. Designing and deploying standards are concerning 
because eWalks and Instructional Rounds show less than accomplished/exemplary work. The 
main reason for these low marks is because the lessons are not as engaging as they could be and 
the standards assessed as formative or summative are not asking what the standard is requiring. 
Knowledge level questions continue to be an area of concern even though constant training and 
feedback is given. Designing and delivering assessment literacy is another area which is a 
concern. Assessments for learning and using those assessments to modify learning is rare to 
none. The use of a balanced assessment system would improve instruction by utilizing 
assessments to increase student achievement. How teachers monitor and evaluate the use of 
assessment results to guide instruction and determine the grouping of students has a direct impact 
on novice reduction but the skill set of the staff is at the developing level. They are using data to 
evaluate, monitor, and group students but it wobbles at times due to structure of the assessments 
and classrooms. The purpose of a balanced system is to push student learning and to quickly give 
feedback to students who are not be successful.

ATTACHMENTS
Please be sure to upload the files in the Attachments section at the end of the diagnostic.

Strengths/Leverages
Plainly state, using precise numbers and percentages revealed by current data. 

Example: Graduation rate has increased from 67% the last five years to its current rate of 98%.
Design and delivery of instruction is a strength and leverage because teachers participate in a 
Instructional Rounds three times a year. During the 2016 - 2017 school year we started off with the 
level of questions being 24.1 (high), 37.9 (middle) and 37.9 (low). Currently those numbers have 
moved to 42% (high), 42% (middle) and 17% (low) which is a huge improvement in the level of 
questioning. Engagement of students started in 2016 at 37.9% then moved to 73% in September 
of 2017. Differentiation also made a move from 10% in September 2016 to 90% in September 
2017. During PLCs teachers bring in pre and post assessment data. We discuss what to do when 
a student understands, when they need a little help, and do not understand. Differentiation is at the 
core of student learning. Additionally, students are peer reviewers. We have a school wide system 
where students use highlighters to highlight different parts of the ERQ to quickly determine if they 
have fully answered the question. To take this further we ask peer students to take the ERQ and 
check for highlighted areas, give feedback, and students then write up to a four on the ERQ. 
Behaviorally, we use with fidelity the check and connect program, homework trackers, employ a 
behavior specialist, an anti-bullying program called Olweus, and adult mentors. Other academic 
needs students may have as a result of behavior have access to our 9th period paid for out of our 
Title 1 Extension money. We have reduced our referrals by 16% in the first year by having a strong 
policy and procedures as well as support for struggling students. Within each of these pieces the 
principal meets with stakeholders to discuss best strategies for implementation which includes 
parents, students, teachers, administration, and the SBDM council. CSIP Implementation and 
Impact checks are completed twice a year with the council and department chairs. Stakeholders 
meet with the principal in PLCs, trainings at central office, and one on one to enhance best 
practice strategies. Data use with assessments is a balanced approach of formative, summative, 
and interim. Teachers assess students before a class begins about a concept, implements a pre-

http://education.ky.gov/school/csip/Documents/KCWP%202%20DesignandDeliverInstruction.pdf
http://education.ky.gov/school/csip/Documents/KCWP%203%20DesignandDeliverAssessmentLiteracy.pdf
http://education.ky.gov/school/csip/Documents/KCWP%204%20ReviewAnalyzeApplyData.pdf
http://education.ky.gov/school/csip/Documents/KCWP%205%20DesignAlignDeliverSupport.pdf
http://education.ky.gov/school/csip/Documents/KCWP%206%20EstablishingLearningCultureandEnvironment.pdf
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test before a unit, gives a post test after the unit to see if re-teaching is necessary. Teachers 
assessments are reviewed from time to time by the instructional specialist and the principal for 
standard alignment and for the depth the standard is asking which most of the time it is more than 
knowledge level. When the data is collected teachers ask the questions to themselves, PLCs, or 
with peer meetings - what do we do when they already know the material, what do we do when 
they don’t know the material, what do we do if they still don’t understand the material. These 
questions are important to really review and analyze the classroom learning. Students in 
intervention classrooms chart their own progress and all students meet with an administrator to set 
goals for MAP & KPREP. Students know what they are to score, what their goal is for the 
assessment, and why they should be trying on either assessment. Lastly, students participate in 
student voice. All students are participants in student voice each year for the teacher’s they have. 
The sample size when we started student voice was too small to be valid and thus increased it to 
at least 60 students but mostly 100 students surveyed. Cultural responsiveness is ensured through 
not only the language we use, the programs we implement like Olweus, but with the policy and 
procedures which ensures all are treated equal as well as respect the variety of cultures we have 
within the school. Being responsive to various cultures requires us to think differently about cultural 
issues as well as participate in events that brings relevance to cultural differences. Teachers post 
articles from a diverse culturally relevant background as well as posters, authors, topics about 
cultural responsiveness and conferencing with parents as to their concerns about any cultural 
awareness we are unaware. Barriers to learning has a system in itself to ensure success of 
students from as simple as a homework tracker to individualized plans to meet the child’s needs 
like cooling down locations, study locations, time to work after school, and texting with parents 
after hours to take care of any concerns on their time table.

ATTACHMENTS
Please be sure to upload the files in the Attachments section at the end of the diagnostic.
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Attachment Name Description Item(s)

Discipline Data Summary Report 
2016-2017

Discipline Data Summary Report for 2016-2017 which compares to the year before 
to identify areas of concern.

Key Core Work Processes
Key Core Work Processes

Middle School Assessment Comparision
This is how we compared to other middle schools on the MAP assessment as to 
GAP and Growth.

Middle School Assessment Comparison 
Content Areas

Use of MAP data compared to other middle schools and by content area.

ATTACHMENT SUMMARY


